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Learning style |3Z04n80% 0, BEMNEN, £ LR ODIWEFRBECHLTED IS
2 AR U B F LRSS % vh B RE Loy e b CRTHECh 5. Brown(1994) (3 learning
style ®WRD L 5B L W5,

Style is a term that refers to consistent and rather enduring tendencies or preferences within
an individual. Styles are those general characteristics of intellectual functioning(and personality
type, as well) that especially pertain to you as an individual, that differentiate you from someone
else. For example, you might be more visually oriented, more tolerant of ambiguity, or more
reflective than someone else —— these would be styles that characterize a general pattern in your
thinking or feeling.?

Learning strategy &\~ 5 2&(% Rubin(1975) 2% good language learner DFFFRH L CTHE - e DRI T
»%55 BN 5. Rubin it language strategy %[ Hika BE3 5% O fF 5 Bifife Tk (the techniques
or devices which a learner may use to acquire knowledge) DEMRTH\ T\ 5. [ UEM T ‘learning
behaviour’ % ‘cognitive process’ 23\ H L5 A%, ‘learning strategy’ A3 b X { fFbh, TOFERE
FH—& N5 X 5cis»7c.PLearning strategy IO\ T Brown (1994)ic X % R DFBIL & » BRI TH
5.

Strategies are specific methods of approaching a problem or task, models of operation for
achieving a particular end, planned designs for controlling and manipulating certain infor-
mation. They are contextualized “battle plans” that might vary from moment to moment, or day
to day, or year to year. Strategies vary intraindividually; each of us has a whole host of
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possible ways to solve a particular problem and we choose one —— or several of those in

sequence —— for a given problem.?¥

Learning style & learning strategy OW Hx <% &, FHbLFEEOEELBANEECH LS,
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FERCEEYRETHEEERIMF b on
Zz bhnd, Skehan(1989) D survey i} Table
10X5rFltdbh’n. Table 1 CIIEMCKE
CEROBNDL, 5% TiTbhETHEY L

EEEBRBCKRELEELRITTLONBTS
hT\3B. ZDOHTlearning style # KT 5 3
DIt cognitive and affective factors ThH5. X
LA DB ZEFE O IERBFFE o> & ¥ % 0 learning
style B RIFTERIETER Y EFTAS
L Brown(1994) T, Table 2D X 51cic .
Oxford and Anderson(1995)12 X % &, 8%
® learning style #RETHER I &4 20
HBELInbY, FCEELERL Table 30
XA EEDHRA.

Skehan (1989) Table

1 Language aptitude

2 Motivation

3 Language learning strategies

4 Cognitive and affective factors

* a  extroversion/introversion
b  risk-taking
¢ intelligence

x¢ d field independence
e anxiety

Factors listed as influencing individual learners in
language learning %

() *+* OHNX3I 2ORBEILER, * 112920
FIBHERY R,
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Brown (1994) Table 2 Oxford and Anderson (1995) Table 3
x* Field independence ' 1 Global and analytic
Left-and right-brain functioning #x 2 Field independent and field dependent
Ambiguity tolerance * 3 Impulsive and reflective
* Reflectivity and impulsivity 4 Intutive-random and concrete-sequential
* Visual and auditory styles 5 Closure-oriented and open
* 6 Extroverted and introverted
Learning styles receiving attention of L2 * 7 Visual, auditory and hands-on

researchers ©
Significant learning style dimensions for L2 or
FL 7

3 ODORFEM LA TCOTHICIEI D EFTHA TV BB BB & BT (field indepen-
dence/field dependence) ThH 5. ZOERNVWHIKFEBA XA NV KER YA F 2 EDTWLENHILY
235, 2 OOXERBENSER Y BT AEE R, A & AR (extroversion/introversion), BUE M & &
Bk (reflectivity/impulsivity), #HER & BB (visual/auditory) TH 5. Hbr¥FFEEROF T hb
DOERNERT learning style DIWHICEECHB EELZ LIS,

SRy R oOFEE R, - BEERBSBECR U CREBNCE X0, PIBBEORRTEY B S oYK isE
TRZ XS ET5. BEEROXBEER, BEARS 5 CIEEARBEC S h5 &, £E8EOR
BufEA S, H L ORIPHEH T ETARLOMME B EY . - CLEMLEE TR D 505 EM
ﬁﬁﬁ’ﬁ< TIa=—Va VERKBRTS. ZOX5OLBERIFBCLRELMEATHEELD

n, SRBEEOWESTTH LI TE .

ZOLEEMN L EEEEBOBRY TP TlE, Tucker, Hamayan, and Genesee(1976) DF A HS
HB. BEXFEL TS HF FO high school DAEREMN T T v AERZEL TV BRI T, field indepen-
dence I3 French achievement test TRWLWHEE A BIDBZ L2 FHITARETH - EREL TV 5.9
Naiman, Frohlich, Stern, and Todesco(1978) Cl¥, field independence & imitation test iICIS\ T 75
ADHBEA D - 72, %72 Abraham (1982) (3 A D ESL #8E % S /& LC, field independence
PERHEBIADLET A BT I WEER D 518 L /o5 LT 5. 9Chapelle (1988) DR
32T field independence & TOEFL score I&7" 5 A DFEEEMN B - 7. 10

& Z A%, field independence/field dependence & EEFEHDERAFHNIMETHT LI —F LIE
BErd st Citicds - 72, Bialystok and Frohlich(1978) OFFZECiL, » >+ X D% T 7 5 v AZE
BESERYTE LIEE, SEZEO reading, listening, writing D#EH & field independence/field de-
pendence ICITBEEEMN R b /ch - 72, WTucker, Hamayan, and Genesee(1976) D2 T3 field in-
dependence/field dependence &~ A EBEMAEDRET L ITEBELEIRENT- D DD, reading, listening,
speaking DHEIR CIZBEAENR ORI -1 D2 D X 5 e FREFZE » LIF, Ellis(1985) 1% field in-
dependence/field dependence (3 SEBEOBEELERICIEL 1\ & F TRATV 5. DFAEE RN
PR L o T—H LT ieh o eDid, BERFOEFEIAMBEREYEL L, 260 HETC-Rf
FTHRBEEMAL TS0 LE _SEOEAE CHBHUHO¥FELI VLI L EF LTV L
PAN QR

AEIMED NTIERICEIBOIAVCBBRBLA R LEEL . ELFEer — A 7V —%E LAFA VDA
NHEERBINSA—VFIVFATHSE. AR ALES—ATHRT S5, »5EI<H->TWBA
LTS LR IFAEEOYEBICRNTh S A — TV — 23 F e, BRRRLOES IS EED A X

DBV, EREYEXHBMIEEEHCEHCESMT A5 LIFE CARMLERELYED S, BICEEIN
HALDhAERBFEOBECREBNAENTFEY S - TRAONS. ARl HAKOAT VA 24
TEHIDIOSREZDE, BERFBLIAREOAL » IARMOADFRBELTE Y, EBFILBELT
BAHOEEZLND. ZOXSBRERDOD L CHEIED LRI, BKEREIIRAORERZRLE L HBE
B3% s o1z, Busch(1982) I3 HA THFEXZA TWHARADEBELRMFI LT, SRtk Ak - %E
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BENDOBRAY RN, & AMEREEMT HBRIEALNR T, BETLHAREOEEFEDO 24}
Pt DZEBE T b LB - T 7. YCarrell, Prince, and Astika(1996)it, 1 v V% > 7 ® EFL 0%83E
BRI LA AN/ AN & SEENOBEGRE RN, CORETE, E0boSERNT A L THEN
BBy, NAKOEBEOHIEBORELE,r > LW BREHRE L TCV5.1958ER 0 L oflE
FUBCEIB T X - TR B E LRSS, £ITHELLHET 2R 0, ARA%EOFFEOHIHER
BT language test TR\WVEEXIND B2 ERILH 5. ,

BUEM DB EBEILD 5 < ) Tikb DM ERAEBEY T 50 LT, BB LA 7 0¥BEIY
BiECHERBCRIT S, —BOCERFE CIEBEOI H2FBEH IR - CAEMICRIEY T 50
LREND Y, BEEOBVEEEFEIDRMCEE TS LEL2LbR T3, Parry(1984) (X EEME L D b
PEHOF I NEEENOE EICHE LTS L xR R L. Lo L Ehrman and Oxford (1988) %,
SEEENRRL e W BE B L, TR Dy, ERHENIELD Z L BRI W EMT TV 5.
% 7= Meredith (1976) %> Messer (1976) DBFFECiL, FEMCEE Y X4 5 I EHEDOEE IR FTBE
IR ESOREY BT ancd LR 2 BEo2, BB OFER B O % /L T Lo
LT, FhaxiLDh T, 7XRBER I > TEBHREVR LN ST EHRELTVB.1D

HEBEL, bbb Tz reading ¥ iF A, BXLRY RTHET 200 R REH LB RCT —
THECIDTAHEARFEZ LTV EVCOIBEREALS L. oMy — 2k S THEYEIN L D EBIE L
720 LTESH IS - T 5EE) R D learning  style ¥ 1F e BE L H 5. Z D learning style i
HLTRed(198NIIE S+ LTHELXFSHRAOEFELYHRIHAEY LTW5. TOFKEE, Bt
ANFEBEIFEEXFZET T AV PAIVLRERCH Y, BRAAERELFEARLT I ETAL D R X
BEBRFERNT EBTh ot OB X > THEBENRER PRI ER K E L
BT\ B EBELMC T 572, Reid i3 learning style 137 4 V » COMAERR, H%, HZEv
RERC Lo THEMTBEBRRTS. T OEFEVEBHROEEF ¥ IFA, LoEMIFFCHE
A, TFETA, A4 VA, BIfEA, #14 A Bhic. '®Rossi-Le(1995) DFFFE Tk, FHnhds ki
75 EHEBERT L VEEROEELTFL, BEXEECShNESNSIREY, RECI2¥FBEYFUERY
B 19 AR A 0% E 4T84 U7 Hyland (1994) OBFF2 CiL, HAAIIEFED learning style #1FA CfF
H5EVWS T LR VEVIHBRDHERYREL B0

DEF A F O—2>TH %5 MBTI(Myers-Briggs Type Indicator) % i\ T language learning style %
HE U325 5. MBTI i1, Extroversion-Introversion(#+[@, PIMl), Sensing-Intuition (RE, B
#), Thinking-Feeling (8%, J&f%), Judging-Perceiving (¥lJH§ﬁ, HEYD4 DDA —ADLEBRINT
W, AhEEE, PIEIPES personality Bt X L TR I AT E b THS. BRE, HELIX, ¥BEL
AExE L CEGHTC, ERBOFECESEYEYZITIED LS LT500, BWLehy 0 -< 5DT
HETZTIED LS L T5000RETHS. BE, BRELIVEOHMCEERELTLHE, FHr
WL, BFLTTERYET O, FLRFENCETICE > TEETH 5 0G0 OffifEHIN Cfam %
HIDOrDORETHS. ¥, MEL, FEENREDLISEZLS L7580, Hb, HECRELF
D, AERCEFEZSF->TEEI > ELTVAD0, RRCBARACEY YBCHLL TAEEZLSETS
DORETHS. MBTLIXFIED learning style 73X CRIET 2 b D Tidlo\ 23, EEE: - BUBHECHK
F-BHTOXELRE, BESLEE, BREOKICELIE-TWAHEELZLRD. FHEO learning
style #{B8E T 5 — 20D FRIOBET AP THAS.

Moody (1988)i3 MBTI X VT EEYER L TV 554 L —REEYHK L. OFE_FHEYH
WL TWABZEE T RFECHEXRTEBECK L > THELYHE TS 21 7 (intuitive type) 3% <, Kk
HEE 2T, EBROFEESXYHELMET S X1 7 (sensing type) 272 &, QFEW L REANC
SH L CERRELY T 5 21 7 (thinking type) DF, HFEXLHHW I EBFOKF L TEERELX T
24 7 (feeling type) L » d &b -1z &2 LT\ %.20Ehrman (1990) i3 MBTI T learning style %
HIsE L, SILL(Strategy Inventory for Language Learning) T learning strategy #3H& LAHRT, O
RN HB R REET 570 75 ACH¥ABY TS 7 r /5 ATk, NAKCEE B LY
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SARARANDEBHENS ¥ FETH, OQAEXE» L THEETL AL, BBCERIhEC K LIS
IO BBEEAR/ELCD 7 v 7S a%ifte, LT, @MBTIRK X » CEERELFH XL L
WRTU 5.2

‘Learning Strategy DFZe

BFBEEREIL SRR LTl strategy BF42 & LCix, O’Malley, Chamot, Stewner-Man-
zanares, Kupper, and Russo(1985)2)<> O’Malley, Chamot, Stwewner-Manzanares, Russo, and Kup-
per(1985)¥7c K 23% 5. —EDOBIIC L - T, @ metacognitive strategy L » % cognitive strategy O F
B ELRD, @b - & b —#EY7c metacognitive strategy (X[ B DEFHFHET S LT, THE
=2 —15 X BCHFHMLZ T2 13D F b HV-Shis\y, @ social strategy X affective strategy i35 %
DRAVCHRIEWZ EDBHLAC IR DRERRIMELOH CEEFELF OB MEIh T 558
THBHD D, cognitive strategy 237 IABN D DITUROERLE2Z DA,

VAL TR X > T h % BHED learning strategy 13 587c - T\ 5. Skehan(1989)13, K¥ERic A%
DL EFEZMBL TN D A=, 2L T 27 D¥AE%RRERIC LT Politzer and- McGroarty (1985) »
WROZEY EF 5. ZoWRTcEEEO LRI & - C learning  strategy 23R7/c 5 & & %
BiEL, T L% E %X CZ % learning strategy DRI TE 2 L hXT\5%.2D

Rubin(1975) 2R LT\ % good language learner D4 20 % Oxford (1990) ® learning strategy DLy
KR X5 LitaTable 4 DX 5ic .

Rubin I X 5 Good Language Learner D458k Oxford @ Strategy Table 4

To be a willing and accurate guesser «-:---cvcreeeeeennnnns Compensation Strategy
‘ (Guessing intelligently)

To focus on form by looking for patterns «:----+ccevvnen Cognitive Strategy
(Creating structure for input and
output)

To have a strong persevering drive to communicate «------ Metacognitive Strategy

To takes advantage of all practice opportunities (Seeking practice opportunities)

To monitor his or her own speech and that of others (Evaluating your learning: Self

To pay attention to meaning , monitoring)

To be willing to make mistakes in order to learn

Good language learner /X Table 4 ¢ X 5IZ metacognitive strategy, cognitive strategy, compensa-
tion strategy % A\ > T\ ~%. Memory strategy, affective strategy, social strategy 23 Eiv7s\ DL, good
language learner DA, B VEXTHC LI RBBT B2 EAVTE, B e Bllh LERHD -
T, BOOBRHZRC T2 LENRVEMRTEL. ILMAD L2 RehT THDARLES
learning style #ffz T\ 5 LE 2 bh 5.

Rubin O CH iz good language learner |3 metacognitive strategy 4 < - T\ 5 & & 2Rk
D=L LTHFLRAB. O'Malley et al. (1985)2%, FLEBWCHNTHFE LV XL DEFEDHMN
metacognitive strategy %% { FHOHAL D T b WO WME L —FKTB. 200 EHREN D, SEED
230 < 1F KB E 3 metacognitive strategy VB L S5 BDTHAH D L HERITE 5.0

Good ' language learner D#f3e% + 1% & LT, learning  strategy & proficiency DRI X LIt HE X
7z, Bialystok(1981) N _FFEE LT 7 5 Vv ABRHEBTHE T - #AE I, O formal prac-
tice, informal (functional)practice, monitoring ® strategy REEEBOBEELREYELLTWES, @
S EBROE Tt 5 &35 functional strategy & SEEBEHOBIGRN D - & B AE L, OREHDE2E
B 11X formal practice VB4 TH %, @ monitoring 13 EEBENIC T 7 ADHEAYRIFTLTWLI L%
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Monitoring IZE H LT, Abraham(1983)13Z240 A & 1 /L & monitoring & ODERZ TN, FOHERED
field independence & E X S¥ED¥E I} % monitoring DEWIL Y 7 ADEEZMEERD -7z, @
reflection (FUEM:) L BXETIELIEA T % & £ ® monitoring Bl 7 5 20N B - 7.3

Jamieson and Chapelle(1987) % field independence & %E#AS production T4 L EXDE =& —
(monitoring output) ICIIEFER 7 7 ADHEALR S - BT 5. 2D 20DHFFEN D D field in-
dependence & monitoring i (XN DERLEH D L 51 Hhz b. XHIZ Jamieson and Chapelle DL
T TOEFL O & & DBGRE TN, YV A= v/ CHEREZTIAND & &, TS D% monitor 35
(monitoring input) BN S\ FEBEIY A= v I7OBEN L kol BT 5.3

Strategy & ¥ BEDOLBE Y TSI L %\ . Oxford and Nyikos(1989) Tix, & D X 5 7/s strategy
ERUABENEVWI T ELEGDEIY ED L SR LTV AN VCHEELD B 2 LR I hic. 3
FREBSTEHFRCHSOEB T v v ARDOWT EOBREEEFENRE LTV %00 strategy KHE L T\ 5
L\ H5E 2 RSB, Tyacke and Mendelsohn(1986) 12 HEE DS Hid HFEBEIIEZNEL R >N T
strategy IR 5K Lo 1ie B EME LTV 5.39

Attitudes & DOBAE 2 X/ BFF2 T, Bialystok (1981) 5%, ZFFFE D attitudes 45 learning strategy 05
R AEHBEEYRITTZ EARE L. 9Wenden(1987) 13, ¥ EBEZOHCH B oo A MR cRBRELYE
z I huE, ED X 5T strategy DIFE L RVGCHFRIED LV EER LT3

Motivation & learning strategy D BfR% AW TiL, Oxford and Nyikos(1989)7%, E#k%x d -7
FBBIBROVRCEFBEZEI VL, TRESLBVEILSXE YT L THES A + 77 v — |(formal rule-
related practice strategy), [EEOHE®RD B A + 57 v — |(functional practice strategy), | —i¥HY
e B A+ 57 v — |(general study strategy), [TERABLXRAH LI VIR LIV THA 57— J(con-
versational input elicitation strategy)# X { Fl\ 7z & #4% LC\~%.3®Bacon and Finneman(1990) % &
BB B E 5 ERRI learning strategy VB0 E 5 R FRITAHHET RIS LT 5.3
McGroarty (198713, AA VEREEREROFET, LordHRCHEBOBEYEX bhBRRY 5 %
THZ o KFE L RFIT strategy DFFE S Lic. F413 communication-oriented strategy %3 b 3T
3 Z D X 5 7 strategy X Tedy o . S { motivation 2MEN D TH A 5 .4900xford and Nyikos
(1989) Dz T L EREo#ELA KD B A F 55 2 — |(functional practice strategy) iLfilldD strategy I
HARCFELhZBEE Vich e, COBFRCIFFBEVBBRGE T T L0, JVBEYIRO WL
DFBEELY L > CEEXFATVWHLEENS D EEX BN . VBhrman and Oxford (1988, 1989) &
Oxford (1986) DR Tix, HFEEMLETHA 5 »LAEHBEXFEA TV 3 &\ 5 EBAE)H (instrumental
motivation) % % - 72 ¥ B E DA functional practice strategy 2AMEECHV-LRTW . Qb0
rFeisEa+5, motivation & strategy DB8fR% & 5384, instrumental motivation DT H Biffd B HY
THESELZFES L LTWBh, TL TR strategy & ED X 5B » T B 0% RED T ab
Hpp5. Oxford and Nyikos(1989)i3, motivation 75 learning strategy K E%4 5 %, ZTOFEE
proficiency 23\ % b, % ® proficiency IZ L - T motivation XX HLILEE B L E X T\ 5.9

SHOREA

Learning strategy (YEEHEZEDOEBRTE TH 500, B e u, FHEDOHI learning  strategy
EHTCZ /s L, strategy training dEhEZE Lic\. L7:H3 - T learning strategy D4R Ci3 45 motiva-
tion DRIENEEL T —~ Rt -TL b5 L Bbh5b.

HADKEZEHE T4 MBTI % VT learning  style %57 b, SILL IZ X - T learning strategy %34
ET MR fThhED. EEXHESEEREE LTEER TV W REOF TEERRELY ST 5709
ik, DX 57 learning strategy BB E LD THA 5. — AV & h DEHEZD learning  strategy
¥z HEMER L it 5 REMELFICRS.
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