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Since the concept of language anxiety has been made clear, research on anxiety in language
learning situations has made remarkable progress. Researchers have realized that language
anxiety should be divided into several types. This paper describes two types of anxiety in
language learning situations: communication anxiety and foreign language anxiety.

When language learner’s anxiety is high, how does he/she manage to reduce it? Good
language learners are said to use affective strategies to lower their anxiety. Some affective
strategy training may be effective for learners to enhance language acquisition. This paper
considers affective strategies which will be effective in FL classrooms and discusses some
studies on affective strategies conducted so far.

Communication Anxiety & Foreign Language Anxiety

EBYE BT A anxiety OBFZRL, FHOB T4 L 5 language anxiety KRBEL TR IR B L 51> T
DENE )R UAHERENEXHEIRD L5 -1edt, SEEBOBCLVAVWARRRESS. Bifix
oral communication DEESHER &, speaking & listening 15 & XTDOARELX ED X 5 EFEITRT S
Dy, FLTHEMLLED L5 CEEREETLIAPMEE - Tw5. 20X 5 RBEDFREL % communication
anxiety & FEA Tu~5. Foss and Reitzel (1991 iZtkRD X 31 F LT\ 5.

Communication anxiety is the abnormally high and debilitating level of fear associated with real
or anticipated communication with one or more persons. It can manifest itself as a trait — -
a general reluctance on the part of an individual to communicate regardless of context —— or
it may occur only in specific situations, such as when giving a speech or conversing in a foreign
language. ‘

Communication anxiety ¥ BEDEIO—HE L TEL SR FLH%. Spitzberg and Cupach(1984) i1
speech communication ICELh A EEMI7: b D71 % competence & K35 D Cii7c{, Fig. 1Dk 5%y
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FZOLELEDTHAEEZ TAD. HHOEHIC L5 & speech communication @ competence (% 5 DD EH
NHER XN T\ 4. Speech communication A CEBZEREL T » & b X OERE L% H DX motivation
THBH. ThbDDhEE 5 Tself-perception & L THEIN S LELT5.9

Competence = | Motivation Knowledge Skill sk Outcome & (X communication DFE R & FFE L
Outcome  Context DEBTFTEDTBIEERTS.
Contexti I FBN L IREXRH L CHEFEN LD &
' . S5 DFTHAEFRZ L T o0kkT.
Self-Perception

Fig. 1

NEEL L TEELYET 5B TH L 5TKX foreign language anxiety & §dh 5. Foreign language
anxiety (3 A H)1C communication anxiety &% < DELE & F > T\ A, Friedman(1980) (3R D X 5 2z~
TW5b.

Foreign language anxiety seems to share certain characteristics with communication anxiety, for
example, high feelings of self-consciousness, fear of making mistakes, and a desire to be perfect

when speaking.?

DX 5 I i % T foreign language anxiety 12133 o0EE — QNEBEBFTOHTIIESKICES
Lb W rORAEEICL -T2 i asyr—vavTAIERBERINDEND, BREAFBOZL IHLREN
£U B, QNEZOBE TS ERENEBTCERINLLD, TOF A MVeRBTIBRADLLTENEL B,
®F A M e 2 TEE IR T 5 X 5 IeRIC B B 55, BT 5MADELAG 12D, B
FMEHTBEEHED — 2bs. & RAANIREESH 5 BCRL 5 2 &0\ risk-taking 22
THLD, SETRECTELHELIMEOL ZExBND.9

Learning Style & Learning Strategy

Rubin(1975) iz X % good language learner % A < BZ L 1oH5eh, BEMOIEEE O HLEBEEOSXT
FHECECES BERT B E > 2 E- X5 Bbh3.9 S TETHEEELNRZCED L 5 CHMLL T
%47 5 D~ (affective strategy) % % AR & L T strategy £ D 3 D DFEARR/cHELBET LLERD 5.

Strategy & (3 —gHC [ MRAT [OTMREE |2 BER$ 5 25, SEE#E T\ 5 learning strategy (3 F Ag | LR h
T\ 5. Learning style 233 L\ MEHREZR O K5 L EOBFENLOEERAO A2 — v THBOIX LT, learn-
ing strategy 13255 Z L& FETHLDICEBENE BB LFBRTHS. ZOEEI OV T Ehrman and
Oxford (1990) Xk D X 5 Isgi A% LT\ 5.

The term “learning style” indicates preferred or habitual patterns of mental functioning and
dealing with the information.... Strategies are the often conscious steps or behaviors used by

language learners to enhance the acquisition, storage retention, recall and use of new information. 9

SEAXFFTHEREDVNDOFEFETH > T strategy H > CEBEEBR L TV52, £0Z L HfFY

BHEOEZL T, RO E successful language learner (L3 L b $ A\ A7 strategy & AV, B
R &I, SEHREAVHIIT I ENELMIC > TET. - T learning strategy #JF T2 Lic k- T
EEFEEORELRINBEELLND L ST T,
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Oxford (C & 3 Strategy D9 ¥E

Oxford(1985) @™ ‘A New Taxonomy of Second Language Learning Strategy’ (I strategy % direct strategies
& indirect strategies iZ4¥EL TV+%. Memory strategy & comprehension strategy (3 3XF5E 1 50 & BEDH
BA BT 5 A, cognitive strategies (ZEHRAZTE -7 b, HL AL DT 57D SFEDERIE, metacognitive
strategies (2FF L7 = & DIER(L & S/, affective strategies |TXIERCRED =2 v I w — /1, social strategies
AL D2 3 2= — v a2 vET S strategy KEKRL TV 5.

Oxford Strategy Classification System

Direct Strategies Indirect Strategies
I. Memory strategies 1. Matacognitive strategies
II. Cognitive strategies I. Affective strategies
II. Comprehesion strategies M. Social strategies 7)

Strategy D RIRAE TERBLO IO ED I S KB RL X 5 L T50REF R BABVT WO T direct
strategy OBFFRICHEIA L T3 H 5. Oxford(1985) 1@ X b indirect strategy & L T/ X7 affective
strategies iz D\ T O TR EIIARNELE # WA X4 5 learning strategy #E 2 5 5 2 THERLSELC KB LD TH
%. Affective strategies L iZEFEEE T4, BE, ¥BEKEL > Eavin—ATHLDOETH
LERETHS. B3I 2O THNERBCSEINTWA.

A. Lowering your anxiety . Using progressive relaxation, deep breathing, or meditation

. Using music

B. Encouraging yourself . Making positive statements

1
2
3. Using laughter
1
2. Taking risks wisely
3. Rewarding yourself
C. Taking your emotional temperature
1. Listening to your body
2. Using a checklist
3. Writing a language learning diary
4. Discussing your feelings with someone else 8)

FEFEVEODARRH/PNE L T5 strategy &13, EATHREZESLIY, BERSLERCS T - THLS
R EREWRT D, BELME 5 HEET suggestopedia & IESHITE L LT D ARbRED, ¥BENEH TS
BB A ICIFERELEYMZ L 455, Using laughter 3V TES X 5 1 comic book %3
UL EDTREEBNCT D EXBRL T 5.

FEZEINATHSOER RO 5LENDH B L LT, Oxford (L EFEEBDORNICKD X 5 723 (positive
statements) ZHAUENZE L5 Z L2 EH T\ 5. Positive statement & LT Oxford %R LT\ 5 ‘It's OK if
I make mistakes.’” ‘I can tell my fluency is increasing.’ ‘I enjoy understanding the new language.’ /&
EONI—BOHTRRTHS 5.9 Risk-taking & IIFHEV-EZT 205 LW B LWEECEERT 553
LAl WS THERELRD B b b T, £OLEXBL (ERBEEY T52 L THS. ‘Rewarding your-
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self’ 13, BREEENEFTTIE Lot BI LERCHFERLORBNB L, VI 7ML BRE, §
SCreward ¥ 5% T Z LR BT 5.

RECHATHHEEL L TEFBEVBFOIFEL X BB R2® 5 = &5 Oxford D\~ 5 ‘Taking your
temperature’ TH 5. BHOBEWNLAEYE A HED 1 2, BEHOMVWEL HRSEL OTREORERE LT
WABBENEID, FLVWERBEYETLEORMEY VA VETA2LTHS. BMIEECH L VWSEYHES
LERED LD RRENTTL B0BRERCKD L 57 ) A +2ES.

Anxiety in Oral Communication

Ex. I’ll make mistakes and people will laugh.
My accent is awful.
It is catastrophic when things are not the way I would like them to be — that is, I cannot speak this
language fluently and that is horrible.
It is easier to avoid than to face certain of life’s difficulties and responsibilities.
There is one correct way to handle a particular situation, and if I don’t do it correctly, the outcome will
be disasterous. 10)

BEMITERTHE (B :1. What irrational belief do you want to dispute? 2. What evidence exists of the
falseness of this belief? 3. Does evidence exist of the truth of this belief?) iZ L » THFEEDOEE %R
DTHINDZD XS fFEYRL THDOREN GBI D WL OB E VBB t 2=y —va
YELIDETHEKPETR T BLELDLNS. BFSORELREFBNCERT D 0RAIFEEOTNE
B OB 1 2DOFETRD B0, NEDOEAIEALERICINEETRIDOIL LD THD L4000 Iehb
RERERBLDZ b4 . 0L R OERRBIBNCI S b EEHFTOWRL L Tidflibh Ty,

Anxiety graph #E<{RALLH 5. Anxiety ZD b DR FWHNCE DD S &, Fix Ll s o Rt
BUTh anxiety DREXIEATEHZ L23b»nd. TORKERELT, ThCHATAIHEXELARS 75
AATH%. Brownell and Katula(1984) BBBBLMC L7 5 7 I L5 LRERPA L —F L IADHERN D -
& b anxiety AE <, fAD = 4 v v &R, ThCHTHEE R T 5 L i) anxiety 23E 7> T 5.
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Diary # % BEC BESE TENr AR LOBEABAEBERELTAH L0, I<HAVWLhAE
BHETHD. ¥BPHFECEBEF o VWToEL, S, BBLALEE, FE BFEOHKYARLE L TE,
B7-WFFEIL, Rivers(1983)13), Bailey(1983)W iz Xz X hfThbh T & L. Bailey (X BEICEN TV 5 anxiety &
competitiveness DI A AL TV B, BERAHREDLDDOER L L THELRAERCH - 725, FFENH
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FOKFOE 2 BB R D OO0 THS. HMMHrEN B L ML, £EHIA
4O affective variables % ZBHNCH DD D Z ENTED.

Affective Strategies ([CEId 2 ETHZR

Chamot and Kupper(1989) (ZAEEE L L TAR A VEX 2.4 high school DFA LKL EDEEFFOHEK
OWTHEEL, TOFFTYIW L. TOREFETE D strategy 13T cognitive strategy % 5 \ i1 metacognitive
strategy 23\~ b affective strategy (X3 & A BN /ch - 72,19 Thompson(1992) X HAZEXAEZEL L T
FHYVHE—NDOKZETRGIIT - L EEHRES case study L LTHEL T35, 75 AMTEERLTR
interview % X% % ¥ EBi% 1)pre-planning. 2)creating questionnaire, 3)pre-interview practice, 4)interview,
5)discussion and report D 5 BRI 3, FEEMNEH B strategy XN T 5.19 T DFRL T, learning
strategy (% cognitive strategy & (" metacognitive strategy ZHh.LiT L TfTdod, affective strategy icid b &

DELATREN TSV, EBEB O direct strategy 2SFFFEEDOHFLNCIE D DILE 5 ¥ TH v, LA L Oxford,
et al. (1990) DEEBIT S H 5 X 5 I affective 7o fllEIZ TR TCOEFOEE LTI THE EELLRS.

Though often neglected in both strategy use and strategy training, affective strategies for
managing emotions, attitudes, and motivation are important, and affective aspects are central to
learning of all kinds.!?

Affective strategy (3 L e FBECIER I LW LA WHASEFBECE LA TWAEFEELBR
BT H 2 At HEARDH 5. Ellis and Sinclair (1989)19 2 Whenden and Rubin(1987)19 % strategy training
DT affective variables B L T\ 5.

Affective strategy ¥ BARANC - o b iz e 55, Ehrman and Oxford (1990) i1k A D%
BED L 5 strategy %, HE, £, BE, MBI > THELE. FDOBTHENED A (extroverts) i affec-
tive strategy > T\ 7o\ Z &, WREIMED ADHZIT affective strategy 21 > TV A EN T D7l BB
CEEELICLE. ZORELD, HARANLEBZECILOLEN L Ui, NIRRT
BRI affective strategy training SANETH A & Bh 5. Ely(1989) i learning strategy & personality (OB
REREL, HEFEC strategy COWTEBEE, TheAVWAEEEEL BT TIRT4THD, HM
BEEEFOBBEXEEL T 5 affective variables @& A oL bie L &L TV 5.2D Lavine
(1990) DEWETIIKFE L RV TR L VERELFEAE S WRIT L I strategy  training DFFSE T anxiety &4 75 £
T % strategy 2B 22U LR L > THEEORAR I Eb > EHREL TV5. 2 Naiman, et al. (1978) i
L% good language learner DFFFETIX, SBRFEBHIIT 5 4 DD strategy ZAL L T 5. FDOFICK
D & 5 7z strategy 3BT BRI T 5. Z O strategy OFEIL, BEE»DRS EWBICHEATRHAL T2 5 &
358> (willingness to take a risk) THh 5.

Strategy 1: Good language learners actively involve themselves in the language learning task.

(a) ~ by responding positively to the given learning opportunities, or by identifying and seeking
preferred learning environments and exploring them.

(b) by adding related language learning activities to the regular programme, and/or intensifying
their efforts.

(c) by engaging in a number of practice activities.

(d) by changing the purpose of an activity in order to focus on L2 learning. 2

BENCEEEDCEMI R bR EEENEREH Y TH LEOLEERY RODLLEND 5.
Ely(1986) 138 EFORERFENCRIFT A H = A2 EEF/HOSMAEC L TE L 2. F O THIT risk-
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taking L HEADOBINL T 7 ADOMHEREH L Z LXBELHITL TV 5.29 Beebe(1983) IC X AR TLE 2
Bah 2 E835 - THEA TYEFI b s risk-taking (X BESECESBEEH L L L5 L TR AERL
Lo T BZ EDBBELMLIRTNS.D

Strategy training # + 3B TR TOEBERH HETED strategy BB TH A £\ 5 biF Tidie..
Thomas(1992) & Oxford (1990) B ZhZFh Z DAL TERLTW5 X5 iC, ¥FE 1 AV L YD language
learning D% % #7 (learner belief) 23k & < fEHT 5.

Training in language-learning strategies is possible but can be “adversely affected by learner’s
dysfunctional attitudes and beliefs.” (Thomas)26 _
If learners have negative attitudes or unhelpful beliefs about language learning, strategy training

must be structured so that these difficulties can be diminished. (Oxford)??

2ADHREDEENS LB 57 L 51 learner  belief D#ET7: < L T strategy training i3# 1 Hh iy,
Horwitz(1987) X Beliefs About Language Learning Inventory(BALLI) #BA& 1L 7. Z DOREEE Do
1% affective 7o {lITE & L T motivation *° expectation {IC DV T DEBE N FH T 5.29

Learner belief %8 » _EIF7cBge & LTk, Horwitz(1985) 7%, Z4L, FFERIHLIVCOTEMO D
REEZNLT, HUATCH - eBEPNBOLTH - e & LIELIEERT 5 L8 L TV 5. PEly(1989) 1% moti-
vation, attitude, concern for grades( FE~DEILE) A1 strategy 1o BEEST 5 L X T 5. 7o & 213 moti-
vation DB HEBEIEEX L -2 ERELRL IS LT5.30

Oxford, et al. (1990) @ 7 Byfidsi5 75 % strategy training model (Stage 1; Stage 4) dZFEFED learner
belief, attitude, motivation ICEREEHLETELLNICLDTHS.

A Model for Strategy Training:
1) Setting the scene and exploring attitudes, expectations, and current strategies.

They are permitted to explore their anxieties, fears, and even anger toward language
learning —— feelings which are sometimes strong, especially if students have had negative
language experiences in the past

4) Focusing directly on affective issues.

If learners have negative attitudes or unhelpful beliefs about language learning, strategy
training must be structured so that these difficulties can be diminished. At this stage, the
trainer lists various ways to pinpoint and reduce such problems: for instance, relaxation
exercises; emotional checklists; extensive use of laughter in the classroom; regular writing of
language diaries; diary-sharing, in which students read each others’ diaries and give sug-
gestions about how they can lessen their fears and increase their confidence; and games and
simulations that are specifically designed to identify and reduce anxiety. The trainer also
considers ways to improve the classroom climate in general by eliminating punitive types of
error correction and by changing communication patterns through group work, so that
students do not have to do repeated, fear-producing solo performances in front of a class
of onlookers. 3V

Oxford, et al. {3 strategy training D& 1 B¥fE & L CHEBEOBENLAIE, B rERLEBFFer+5

W07 LA BND LR REL, B4 BETEEEOBEC > TV 5 LB ERL R 5 Fik, ROYER
B URT B IELEA LT 5.
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SHORA

Language anxiety (3= TIZais h ORERFEVTTHLR TE . Lhic#E 3% humanistic approach
b ETHEBEOREITLRTERR, | ADE D OEBFED anxiety It L TE S HETHE I W obe
CHEAR > IR LA ETbh T,

Rubin (1975) #%good language learner @ learning strategies % #RFICEIZE L 73 L2 FR L Th b, strate-
gies DFFEVBALC TN A X Siinsotc. & Z A M strategy DBFFE T H cognitive X O° metacognitive 7 I s
L7 Fe—3n%EL, affective REIEIIHE DRI Tz, 20X 5RO F TR I fuic Oxford
(1985, 1990) i= X 5 strategies DA EFILFFFCE I affective strategies it » X h L RBRX A TKELEKRY
LDOLEERBTHAY.

AR TEFREEENHE Zh, EEHF Coral communication BT ETEER IR LI 5o,
ABEADEEHMLEEAINS L5 -> T, ¥FHITERK oral English #{F 5 BHE»#¥x T& 7.
Speaking & listening DS EBIEB% BI) X8 5 1HICI3 4 ¥ TO affective variables DA R LB F 2 T—%
HEA TS affective strategies DSEREHIZENE F T\ 5.
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