Bull. Mukogawa Women’s Univ. Humanities and Social Sci., 42, 23—30(1994)
RE/NZFARRE (AX - #H2F)

mnmi%h—jﬂﬁé Iiauxﬁ@—‘%g (3)
— Bk LB HZOBERBOME —

B B E
(R FRFEER SRR

A Study of the Affective Domain in Language Learning(3):
A Literature Review on Cross—cultural Understanding
and Affective Variables
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Language and culture are inseparable. No one denies how important it is to teach target
language culture. Though the Course of Study prescribes that interest in culture should be
enhanced and that a foundation of international understanding should be laid, it doesn’t
describe a syllabus or methods in teaching culture. English teachers try to introduce some
aspects of cross—cultural understanding in his/her class; however, most don’t have any
educational philosophy about it.

This paper clarifies the following through the literature survey: mental process in cultural
learning ; the correlation between target-language culture and language proficiency; and ac-
culturation and culture shock in L2 acquisition. This paper also discusses cross cultural
understanding in English teaching in Japan and proposes that a concrete guideline of cultural
learning should be presented to English teachers in Japan.
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Culture learning is simply a particular type of human learning related to patterns of human
interaction and identification. Because it is so deeply concerned with norms, values, beliefs,
world views, and other aspects of subjective culture, it is a type of learning subject to the action

of many variables and often accompanied by feelings of discomfort or even shock?
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Fig. 1. Mental Processes When Given Cultural Information
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Traditional thought in foreign language education has limited the teaching of culture to the
transmission of information about the people of the target country, and about their general
attitudes and world views.... It has usually ignored the fact that a large part of what we call

culture is a social construct, the product of self and other perceptions.?
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Fig. 2. Affective Domains and Attitudes

Affective Domains
The 1st Level : Receiving
The 2nd Level : Responding
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The 4th Level : Organizing values into a system of beliefs
The 5th Level : Understanding oneself in terms of one’s value system 10)
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Attitudes, like all aspects of the development of cognition and affect in human beings, develop
early in childhood and are the result of parents’ and peers’ attitudes, contact with people who
are “different” in any number of ways, and interacting affective factors in the human experiences.
These attitudes form a part of one’s perception of self, of others, and of the culture in which

one is living 1V
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Table 1. The Paths of Culture Learning

Levels of Culture Learning
Cultural/ Degree of
Stage Social Acculturati
Distance . ] . cculturation
(cognitive/affective) (action)
1 Maximum Little or no knowledge of THEM | Little interaction; Ethnocentrism
Low awareness stereotypic
2 Some knowledge; brief experience | Intellectual Euphoria
Awareness of superficial or “ex- interest;
otic”features some analysis
3 Much more knowledge and con- More analysis; Conflict
tact evaluation; 111 SHOCK !1!
Greater awareness of differences disorientation
4 Knowledge, experience, and un- Accepting; Reintegration
derstanding tolerance of the new
Awareness of important
similarities/differences
5 Understanding; insight Interactive; Assimilation
Minimum Empathy mediating Adaptation

(Damen 1987 —&REIE)®
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Culture shock, then, is thought to be a form of anxiety that results from the loss of
commonly perceived and understood signs and symbols of social intercourse. The individual
undergoing culture shock reflects his anxiety and nervousness with cultural differences through any
number of defense mechanisms: repression, regression, isolation and rejection. These defensive
attitudes speak, in behavioral terms, of a basic underlying insecurity which may encompass
loneliness, anger,k frustration and self-questioning of competence. With the familiar props, cues,
and clues of cultural understanding removed, the individual becomes disoriented, afraid of, and
alienated from the things that he knows and understands!®
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A set of situations or circumstances involving intercultural communication in which the individual,
as a result of the experiences, becomes aware of his own growth, learning and change. As a
result of the culture shock process, the individual has gained a new perspective on himself,
and has come to understand his own identity in terms significant to himself. The cross—culture
learning experience, additionally, takes place when the individual encounters a different culture
and as a result (a)examines the degree to which he is influenced by his own culture, and(b)
understands the culturally derived values, attitudes and outlooks of other people.?
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